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Context: Increased focus on evidence-
based practice
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Innovation: An Approach for

Incorporating EBP into PD
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Step 1 \( Step 2 Step 3 Step 4 Step 5 )
Dilemma >Question >Evidence >Decision Evaluation
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5 Step Learning Cycle — Process for Making
Evidence-Based Practice ~
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CONNECT Modules: Practice-focused
approach
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Our Target Audience

e2-year and 4-year
college faculty

eOther professional
development
providers




Available Modules

Module 4: Family-

k. e Module 3: Communication .
Module 1: Embedded for Collaboration Professional

Interventions Partnerships

Module 7: Tiered Instruction

& Academic learning)
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Module 7:

Tiered Instruction
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Step 1: Dilemma

a

Teacher’s perspective \\qﬁ’g
(social-emoti onal development)
( mlly) .__\-\“‘
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Step 2: Question

peeseesesassacans For preschool children

: enrolled in early care and
education programs (P), Is
tiered instruction (I)
effective in promoting
children’s development and
learning (O)?

>  Step 2:
Question




Step 3: Evidence

= Research

= Policies )
Evidence

= Experience-based
Teaching
Component

knowledge

Definition/

Demonstration of
Practice

Step 3:
Evidence
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Handgyy 7.1

Research Summary

rch > 16 Ing rvention
Resea on Response 1o nierven - ]

<3208 Shithe effet_iiveness of Response o i'ﬁierventi'on (RTI) for
Cren prisrio kinge.rga.'ten, Howeve.r, therejs 5 growing body of evidence gn the
ef.'ea‘iveness of R for sdicoi-age sk;denis. parﬁmiariy forsty dentsin ki dergarten through
Grade 3.

This do Cument sum marizes inrurnation from Severa) fesearch g ¥ntheses gny RTi for school-
age stude nis' Two Practice Quides Sponsored bythe Institute of Education Sciences (IES),

.S Deparfmentor chucation, summa-izedhe fesearch €vidence o the effects Of RTI for
improving réading® ang math instructiun' inthe early Primary grades. i addition, 3 meta-
analysis of 24 studies €Xamineg the size of the effects of RTI for students and schools
(Burns, Appleton g §1§ngu41e1, 200s), Another |Eg Practice gyjge summan’zedthe fesearch
on behavigr Problems andoffereq Concrete recnn‘mendaions fohelp teachers address the
most Common types of behaviurproblems encountereq amongthejr Students®.

Across ait sty dies, RTt pra clices generayy Censisied of ingyy Uction (foundatign instruction
andtiereg interventiens Hinked to formative assessments of student Performance in feading
Cf maih. Studies focused on f&ducing behaviar Piobiems addresseg Multiple levels inclugi
the i'ndi‘.!ic.'uai Student the classroom envircnmeni. andthe School or System as 3 Whole in
Some siuaies, the intervenuons were impiemented by researchers, Whereags jn ather studies
ihe interventions were implemented byl chers.

What were the characterisﬁcs ofthe Participants and Settings >

Generaiiy, the Participants inthe studies were students and Classroom teachers in
elernen!ary and midgdje Schools in theus. Most of these students were not identifieqg as
having a disability, butsome were identifieq as haw‘ng a iearning difficuny in féading Ormath,
Some of the Studies gn behavigr problems were Conducted with students with identifieq

benaviorai Oremotiong) disabiities.

What were the key findings regarding the effectiveness of RTi for improvi.r.-g aching
and learning>
Overay, research findings showthat RTI is effective when i‘mplemented inthe €arly grades,
Matit can improve leaming outcomes jn réading ang math, and th ¢ it can reduce the need
forspecia; education. The use of formatiye 3ssessments Canhave 3 Positive effect on
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Definition of Tiered Instruction

Tiered instruction is a framework for linking
assessment with instructional and behavioral

supports that are matched to children’s learning
needs.

The key components of tiered instruction are:

e formative assessment

e instruction and targeted interventions

Source: CONNECT Module 7: Tiered Instruction
CONNECT




A Few
Children

‘;;'l , Targeted Interventions and

INaividuanZec o o

interventions/supports Supports (social-emotional
development and academic

practice)

Foundational Practices
(social-emotional
development and academic
practice)

Source: CONNECT Module 7
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Demonstrations of Tiered Instruction

Academic Learning

Social Emotional Development

Step 3:
Evidence

> > > >




Demonstrations of Tiered Instruction

Social Emotional Development

Step 3:
Evidence
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Social Emotional Development:

Foundational Practices

= Building positive relationships

= Creating an environment that helps
children feel connected and safe

= Setting classroom rules

= Teaching emotional literacy

= Encouraging appropriate behavior
= Managing challenging behavior
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Setting classroom rules

Teachers create classroom rules together
with children, and talk about them to make
sure that there are clear expectations on
how to behave and get along with others.
Consistent schedules, predictable routines,
and clear expectations for behavior all
contribute to a positive learning
environment.

Source: CONNECT Module 7: Tiered Instruction
CONNECT




Demonstration of setting classroom
rules




Teaching emotional literacy

Emotional literacy involves helping children recognize,
abel and understand emotions such as mad, sad, and
nappy in themselves and others. Once children have
earned these basic emotions, teachers can introduce
more complex emotions such as frustrated, worried,
proud, and excited. After children learn to recognize
these emotions, the next step is helping them learn
new ways to think about and respond to these

feelings.

Source: CONNECT Module 7: Tiered Instruction
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Demonstration of teaching
emotional literacy




Social Emotional Development:

Targeted Interventions and Supports

=Using a Peer Buddy Approach

=Using an Incentive System for
Individual Children

=Developing a Behavior Support
Plan

CONNECT ,




Using an incentive system for

individual children

One targeted support involves designing an incentive
system for a particular child, for example, a child who
has difficulty keeping his hands to himself during
snack time or circle time. In this example, a teacher
would create a system in which the child would earn a
smiley face each time he succeeded in keeping his
hands to himself, and after receiving 3 smiley faces
that day, the child is allowed to help the teacher
during circle time.

Source: CONNECT Module 7: Tiered Instruction
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Using an Incentive System for
Individual Children
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Demonstrations of Tiered Instruction

Step 3:
Evidence
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Academic Learning:

Foundational Practices

=Using an effective core
curriculum and intentional
teaching

=Creating a rich learning
environment

=Dialogic reading

CONNECT ,




Academic Learning: Targeted

Interventions and Supports

=Small-group instruction
Embedded interventions
=|Listening centers

*Individualized scaffolding
strategies

CONNECT ,




Small-group instruction

To enhance learning, teachers provide targeted
instruction on specific skills to small groups of
children (generally three to six) who require
additional supports to learn based on formative
assessments. For example, small-group instruction
using a supplemental curriculum on language and
literacy would focus on skills such as vocabulary
development, phonological awareness, sound
awareness and alphabet knowledge.

Source: CONNECT Module 7: Tiered Instruction
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Demonstration of small-group
instruction




Step 4: Decision

Unique Perspectives & Contexts
of the Dilemma

Evidence

> Integrate

mResearch
=Policies
mExperience-based knowledge

ldentify, review
and select
strategies

Step 4:
Decision
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Review the practices




Step 5: Evaluation

3 Formative assessment is a key component of tiered
instruction, so evaluation is already built into this
practice

3 Examples of specific formative assessment tools:
3 Early Screening Project (ESP)

C-PALLS

IGDI

TPOT

> Step 5:
Evaluation
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Pair-Share

= How would you use this
module?
= \Where do you see this fit In?
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CONNE

Visit us at:
http://co Ity.f

F_ Subscribe to

Led eNews

I “ http://www.facebook‘-/ pa (o) -Modules/465314135485

Or contact us: connect@unc.edu

Source: http://www.flickr.com/photos/fromcolettewithlove/467705377/
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k Tech Help

Email: connect@unc.edu
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