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Book Selection for Dialogic Reading 

Guidelines for Selecting Books for Young Children 

Guidelines Means . . .   

Appealing and 
Appropriate 

Is the book appealing to young children?  Is the content appropriate (developmentally, values, 
related to content, complexity, etc.)?  Is the length appropriate and likely to hold children’s 
attention?   

Alphabet 
Knowledge (and 
Early Writing) 

Does the book encourage “talk” about the alphabet and its purpose?  Does it allow you to 
reinforce letter names and sounds with multiple examples of words/pictures to represent names 
and sounds appropriately?  Are letters represented in different forms or fonts to encourage 
generalization? 

Comprehension 

(N-Narrative and 
E-Expository text) 

(Listening and 
Understanding) 

Does the book provide opportunities to ask a variety of questions (open and closed, explicit and 
implicit)? If it is a story, is it a good example to highlight simple story structure, story elements,, 
sequencing, main idea, details, etc? For information text, does it provide a simple way to 
address early skills for understanding informational text? Are there examples of realistic 
pictures, headings, labels, charts, maps, table of contents, directions, graphs, etc? 

Concepts About 
Print (Book 
Knowledge and 
Appreciation) 

Does the book allow you to focus on word awareness, directionality, or functions of print?  Is it a 
good example for modeling finger point reading? Is there any embedded print? Is the print size 
appropriate?  

Dialogue or 
Interaction 

Is this a good source of discussion topics? Does it provide opportunities for children to 
participate by repeating phrases, conversing, answering questions, taking turns, manipulating 
the book, etc? 
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Oral Language 
(Speaking and 
Communicating) 

Is the book a good example for building background knowledge and vocabulary about a topic?  
Does the book allow you to emphasize concepts or categories? Does it promote practice 
opportunities? 

Phonological 
Awareness 

Are there opportunities to focus on phonological awareness skills such as rhyming, alliteration, 
syllables, sound isolation within words, or language play? 

Vocabulary—at 
least 3 

Is the book a source for at least 3 words (rich vocabulary that provides opportunities to extend 
vocabulary and teach words that may not be learned through exposure alone? 

Other Other features that make this an appropriate book for young children.  

Adapted from Cavanaugh, C.L. (2010) 
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 CROWD Strategy Planning Sheet 
  

Title: 

Author:                Illustrator: 

Create at least 2 prompts for each category for your book that you can use to prompt and 
build upon children’s language during dialogic reading. Include the page number that 
corresponds to the appropriate opportunity to use each prompt. 

 

Completion- The reader creates an incomplete sentence to prompt the children to come up 
with the appropriate response (i.e. fill-in-the-blank).  (Ex: Lily’s purse is ______ and she 
brings it ______). 

 

 

Recall- The reader asks a question designed to help children remember key elements of the 
story. (Ex: What happened when Jose went back to school?  What was missing from 
Corduroy’s overalls?  How did Stephanie wear her hair?) 

 

 

Open-ended- The reader asks a question or makes a statement that requires children to 
describe part of the story in their own words beyond just a “yes” or “no” response. (Ex: Tell 
me what you think is happening in this picture.  How is Josie going to carry all of those 
apples?)  

 

 

Wh-questions- The reader asks a question about the story that begins with what, where, 
who, or why. (Ex: What do you think shy means? What does it mean to be embarrassed?) 

 

 

Distancing- The reader helps children make connections between events that happen in the 
story to those that occur in their own lives. (Ex: Tell me about a time when you felt lost or you 
lost something. How did you feel when your friend moved away?) 
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PEER Sequence and CROWD Prompts 

Dialogic reading uses a scaffolded method of assessing and supporting children’s 
vocabulary and language development. As the child becomes increasingly familiar 
with a book, the adult uses higher-level prompts to encourage the child to go beyond 
naming objects in the pictures to thinking more about what is happening in the 
pictures and how this relates to the child’s own experiences.  

The acronyms PEER and CROWD can help teachers prepare for dialogic reading and 
remember the sequence and types of prompts to use. First the teacher would use a 
prompt, by using one of the CROWD questions. Then the teacher would evaluate and 
expand on the responses, and then repeat the prompt to see if the children had more 
to add.    

The PEER and CROWD sequences were developed by Grover J. (Russ) Whitehurst. 
A more comprehensive explanation of these acronyms is provided in “Dialogic 
Reading: An Effective Way to Read to Preschoolers,” which can be accessed at 
http://www.readingrockets.org/article/400. 

          

Adapted from:   
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Dialogic Reading Observation Form 

 

Introducing the Book  

Title of the Book 

The reader says the title of the book to the children before beginning the read aloud.  

Circle Yes or No to 
indicate whether this 

occurs. 

 

YES        NO 

 

Author of the Book 

The reader tells the children who the author of the book is before beginning the read 
aloud. 

Circle Yes or No to 
indicate whether this 

occurs. 

 

YES        NO 

 

Asks a Question to Build Children’s Interest 

The reader asks the children at least one question before beginning to read the book to 
build the children’s interest in the story. (Ex: What do you think this book is about?) 

Circle Yes or No to 
indicate whether this 

occurs. 

 

YES        NO 

 

Make notes about examples of introducing the book you observed: 
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Reading the Book  

Make a tally mark in the box each time you observe a CROWD prompt being used. 

Completion- The reader creates an incomplete sentence to prompt the children to 
come up with the appropriate response (i.e. fill-in-the-blank).  (Ex:To open the 
mailbox Sam will need to use a ___.) 

 

Recall- The reader asks a question designed to help children remember key 
elements of the story (Ex: Can you remember what happened to Sam and Ellen on 
the way to the mailbox?) 

 

Open-Ended- The reader asks a question or makes a statement that requires 
children to describe part of the story in their own words beyond just a “yes” or “no” 
response. (Ex: Tell me what you think is happening in this picture.) 

 

Wh-questions- The reader asks a question about the story that begins with what, 
where, who, or why. (Ex: What kind of shoes is Sam wearing?) 

 

Distancing- The reader helps children make connections between events that 
happen in the story to those that occur in their own lives. (Ex: Sam is big enough to 
go by herself to get the mail. What do you do all by yourself to help Mom or Dad?) 

 

Make notes about examples of CROWD prompts you observed: 

Make a tally mark in the box each time you observe the PEER sequence being used. 

PEER Sequence (Prompt-Evaluation-Expansion-Repetition). The reader uses 
a CROWD prompt, then evaluates and expands on the children’s responses, 
and then repeats the prompt to provide another opportunity for the children to 
respond. The PEER sequence should always be done in this order.  

 

Make notes about the PEER sequences you observed: 
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Closing the Book  

Asks a Question to Maintain Children’s Interest 

After finishing the book, the reader asks the children at least one question to maintain 
their interest in the story. (Ex: Which do you like better, caterpillars or butterflies? 
Why?) 

Circle Yes or No to 
indicate whether this 

occurs. 

 

YES        NO 

 

Asks a Distancing Question to Connect to Children’s Lives 

After finishing the book, the reader asks the children at least one question that relates 
the story to their everyday lives (Ex: How do you feel when you eat too much food at 
dinner?)  

Circle Yes or No to 
indicate whether this 

occurs. 

 

YES        NO 

 

Make notes about examples of closing the book you observed: 

Suggested citation: CONNECT (2011). Dialogic Reading Observation Form. Chapel Hill: University of North 
Carolina, FPG Child Development Institute, CONNECT: Center to Mobilize Early Childhood Knowledge.   
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Dialogic Reading Observation Form- 

Answer Key 

 

Introducing the Book  

Title of the Book 

The parent or teacher reads the title of the book to the children before beginning the 
read aloud.  

Circle Yes or No to 
indicate whether this 

occurs. 

 

YES        NO 

 

Author of the Book 

The parent or teacher tells the children who the author of the book is before beginning 
the read aloud. 

Circle Yes or No to 
indicate whether this 

occurs. 

 

YES        NO 

 

Asks a Question to Build Children’s Interest 

The parent or teacher asks the children a question before beginning the read aloud to 
build the children’s interest in the story. (Ex: What do you think this book is about?) 

Circle Yes or No to 
indicate whether this 

occurs. 

 

YES        NO 

 

Make notes about examples of introducing the book you observed: 
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Reading the Book  

Make a tally mark in the box each time you observe a CROWD prompt being used. 

Completion- The reader creates an incomplete sentence to prompt the children to 
come up with the appropriate response (i.e. fill-in-the-blank)  (Ex: To open the 
mailbox Sam will need to use a ___.) 

 

Recall- The reader asks a question designed to help children remember key 
elements of the story (Ex: Can you remember what happened to Sam and Ellen on 
the way to the mailbox?) 

 

Open-Ended- The reader asks a question or makes a statement that requires 
children to describe part of the story in their own words beyond just a “yes” or “no” 
response. (Ex: Tell me what you think is happening in this picture.) 

 

Wh-questions- The reader asks a question about the story that begins with what, 
where, who, or why. (Ex: What kind of shoes is Sam wearing?) 

 

Distancing- The reader helps children make connections between events that 
happen in the story to those that occur in their own lives. (Ex: Sam is big enough to 
go by herself to get the mail. What do you do all by yourself to help Mom or Dad?) 

 

Make notes about examples of CROWD prompts you observed: 

Make a tally mark in the box each time you observe the PEER sequence being used. 

PEER Sequence (Prompt-Evaluation-Expansion-Repetition). The parent or 
teacher uses a CROWD prompt, then evaluates and expands on the children’s 
responses, and then repeats the prompt to provide another opportunity for the 
children to respond.  

 

Make notes about the PEER sequences you observed: 

 

The teacher prompts, evaluates and expands on the children’s 

responses, but does not repeat the prompt. 
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Closing the Book  

Asks a Question to Maintain Children’s Interest 

After finishing the book, the parent or teacher asks the children a question to maintain 
their interest in the story. (Ex: Which do you like better, caterpillars or butterflies? 
Why?) 

Circle Yes or No to 
indicate whether this 

occurs. 

 

YES   NO 

 

Asks a Distancing Question to Connect to Children’s Lives 

After finishing the book, the parent or teacher asks the children a question that relates 
the story to their everyday lives (Ex: How do you feel when you eat too much food at 
dinner?)  

Circle Yes or No to 
indicate whether this 

occurs. 

 

YES        NO 

 

Make notes about examples of closing the book you observed: 

Suggested citation: CONNECT (2011). Dialogic Reading Observation Form. Chapel Hill: University of North 
Carolina, FPG Child Development Institute, CONNECT: Center to Mobilize Early Childhood Knowledge.   
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 Read-Aloud Performance 

           Feedback Tool 
 
Learners should use Handout 6.5: Dialogic Reading Observation Form to evaluate their own 
videotaped dialogic reading session.  Then, learners should give this form to their instructor 
to complete using Handout 6.5 and the videotaped dialogic reading session. 
 
Name: ________________________________________________________ 
 
Title of Book: ___________________________________________________ 
 
Date of Dialogic Reading: ______________________ Grade Level: ______________ 
 
Student: _________________________________________________ 
 

Book Selection 

Strengths: 
 
 
 
 

Areas to Develop Further: 
 
 
 
 

 

Introducing the Book  

Strengths: 
 
 
 
 

Areas to Develop Further: 
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Reading the Book 

Strengths: 
 
 
 
 

Areas to Develop Further: 
 
 
 
 

 

Closing the Book 

Strengths: 
 
 
 
 

Areas to Develop Further: 
 
 
 
 
 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
Adapted from Cavanaugh, C. L. (2010). 
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